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1. Aims 
This policy aims to ensure: 

• That children access a broad and balanced curriculum that gives 
them the broad range of knowledge and skills needed for good 
progress through school and life 

• Quality and consistency in teaching and learning so that every child 
makes good progress and no child gets left behind 

• A close working partnership between staff and parents and/or carers 

• Every child is included and supported through equality of opportunity 
and anti-discriminatory practice 

This policy is based on requirements set out in the 2021 statutory framework 
for the Early Years Foundation Stage (EYFS). 

3. Structure of the EYFS 
At Palatine our provision for pupils in reception is expanding and within the 
year 2022-23 we have three classes which support pupils in the EYFS. These 
are Zebras, Pelicans and Hippos. These classes run using an EYFS model and 
have a mix of pupils in reception and year 1. There are other pupils who are in 
reception who are in specific classes which cater specifically for their needs. 
In 2022-23, this is only in Peacocks class (a class for pupils with profound and 
multiple learning difficulties) where there are 3 pupils in reception.  

Our EYFS provision is part of our Explorers teaching and learning hub which is 
led by Toni Sharpe.  

4. Curriculum, planning and teaching 
Pupils in EYFS either follow the Palatine Curriculum or an ImPACTS curriculum. 
The Palatine curriculum within the Explorers hub is based on the principles of 
and follows the curriculum as outlined in the 2021 EYFS statutory framework. 

The EYFS framework includes 7 areas of learning and development that are 
equally important and inter-connected. However, at Palatine we have a 
focus on developing the prime areas within our early year’s provision and 
these reflect the focus that we have on teaching and learning within the 4 
areas of need.   

The Prime areas are: 

• Communication and language (taught as Communication, 
Language and Literacy in the Palatine Curriculum, taught as 
Communication within the ImPACTS curriculum)  

• Physical development (Taught as Sensory and Physical development 
in the Palatine Curriculum, taught as Physical Skills within the ImPACTS 
curriculum) 

• Personal, social and emotional development (Taught as Social, 
emotional and mental health development in the Palatine 
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Curriculum, taught as Personal, Social and Emotional Wellbeing in the 
ImPACTS curriculum)  

The prime areas are strengthened and applied through 4 specific areas: 

• Literacy (taught as communication, language and literacy which is 
broken down into reading and writing for pupils accessing subject 
specific learning at this level in the palatine curriculum)  

• Mathematics  

• Understanding the world (Taught as the World in the Palatine 
curriculum) 

• Expressive arts and design (Taught as creativity in the Palatine 
curriculum)  

• We also teach technology as a standalone area of learning (i.e. not 
as part of the World), within the Impacts curriculum, this is taught as 
Environmental Control Technology.  

• In the Impacts curriculum, these areas are taught as Cognition and 
Learning.  

• Pupils at the earliest stages of development and their educational 
journey will be developing their aspects of engagement (exploration, 
realization, anticipation, initiation and persistence) within their 
cognition and learning provision. Some pupils will be beginning to 
access some subject specific learning whilst still developing these 
aspects and this is facilitated in the early years within an independent 
learning approach. (I.e. a child may be beginning to explore 
purposeful reading, mark making and have encounters with number 
and the world around them through a way which is still developing 
their aspects of engagement). This journey is important and allows 
pupils at this stage of learning to begin to develop these subject 
specific skills and helps the adults supporting them know how to cater 
the curriculum to their development point.  

Our planned curriculum supports pupils to be able to explore the world 
around them. We used themed topics from which to hang learning and 
provision. Children’s engagement in learning is actively promoted and 
personalised through considering children’s individual interests/ likes and 
dislikes in exploring familiar and unfamiliar stimuli.  

Our curriculum meets the expectations of the educational programmes for 
pupils within the 7 areas of learning and ensures the planned coverage of 
learning takes of account of ensuring there are sufficient opportunities to 
revisit, consolidate and build upon emerging skills as children progress 
through their year.  

How is the curriculum personalized for pupils at Palatine?  
To enable personalization of learning, pupils are offered a broad and rich 
thematic curriculum. This is complimented by pupils individual learning plans 



which take account of their individual barriers to learning. Pupils have a 
toolkit which outlines any interventions and strategies that are specific to the 
learner each year and pupils EHCP outcomes guide yearly targets which are 
written with steps to success to support pupils in developing key skills that are 
personal to them. The broad taught curriculum and the personalization of 
learning through individualized strategies and targets come together to form 
the child’s educational journey through the early years (and across Palatine 
school).  

We take account of how pupils engage in learning and use best practice of 
child development and theory to inform how we plan for our learning 
provision within our medium term plans. This includes considering 
opportunities for child led learning (through our independent learning and 
continuous provision) and adult led learning which is differentiated by 
engagement and outcome.  

Our learning and provision promotes children taking an active role in making 
choices about their engagement and response. This supports the 
development of children’s characteristics of effective learning. Through our 
independent learning provision, teachers plan for opportunities for children to 
access provision that develops schemas of learning, their aspects of 
engagement, their sensory and physical development and promotes their 
curiosity, awe and wonder.  

Children’s communication and ownership of their learning is promoted. This is 
enabled through children using total communication approaches to request 
and indicate preferences, through direct questioning, and through assessing 
the engagement in activities and using these as a starting point for learning 
provision and stimulus provided.  

We support parents and/or carers to be a part of the pupils learning through 
regular sharing of children’s learning journals, using the parents as experts of 
their children to help us plan learning provision that is motivating for children 
as well as regular liaison and advocacy for their children about their likes/ 
dislikes and interests as well as their child’s bio behaviours which supports 
practitioners to understand pupil’s readiness to learn.  

What does teaching and learning look like in the early year’s foundation 
stage at Palatine?  
Teachers plan to enable pupils to have a balance of child initiated play and 
exploration of learning provision which is actively support by adults and 
focused learning with adults guiding and directing the learning by modelling, 
scaffolded learning and guided interactions. 

When entering an early year’s classroom, you may see pupils independently 
exploring the learning provision and being involved in how they attend to 
planned independent learning. Some pupils who are still developing their 
engagement require support from adults to develop these skills and this may 
look like short periods of being unengaged with adults using strategies to 
increase their engagement for short periods such as through parallel play, 



modelling play provision, using intensive interaction alongside a pupil, 
supporting pupils to make eye contact and develop shared attention on 
objects, activities and learning. As children’s skills develop this may increase 
from fleeting engagement and adult support to longer periods of adults 
being able to engage with children and gain their involvement in learning.  

As part of the wider school priority on developing communication and 
literacy within the school, pupils in the EYFS are also given daily opportunities 
to develop their phonics and communication. For pupils still developing their 
pre phonic awareness, this will look like music and movement, intensive 
interaction, communication games and what’s in the box sessions where the 
focus of all these sessions is developing pupils awareness of the 7 aspects of 
pre phonics (environmental sounds, instrumental sounds, body percussion, 
rhythm and rhyme, alliteration, voice sounds and oral blending and 
segmenting). Pupils who are working on these pre-phonics skills will be 
accessing Stage 0 of the Sound of Sounds phonics scheme. As pupils develop 
their attention and demonstrate a solid foundation of sound discrimination, 
pupils will use stage 1 of the Song of Sounds phonics scheme where they will 
be introduced to the phonemes in a systematic approach.  

5. Assessment 
At Palatine, ongoing assessment is an integral part of the learning and 
development processes. Staff observe pupils to identify their level of 
achievement, interests and learning styles. These observations are used to 
shape future planning. Staff also take into account observations shared by 
parents and/or carers. 

Within the first 6 weeks that a child starts reception, staff will administer the 
Reception Baseline Assessment (RBA).  

At the end of the EYFS, staff complete the EYFS profile for each child. Pupils 
are assessed against the 17 early learning goals, indicating whether they are: 

• Meeting expected levels of development 

• Not yet reaching expected levels (‘emerging’) 

The profile reflects ongoing observations, and discussions with parents and/or 
carers. The results of the profile are shared with parents and/or carers for their 
child.  

The profile is moderated internally with members of the EYFS team and wider 
leadership team and in partnership with other special schools through the 
West Sussex SEN moderation offer, to ensure consistent assessment 
judgements. EYFS profile data is submitted to the local authority.   

Teachers follow the guidance within our assessment and reporting 
arrangements and use the feedback and response policy to guide their 
formative assessment. Summative assessment of pupils using the Palatine 
curriculum is gathered through using the PLP toolkits and teachers are guided 
to formally update this twice a year.  Summative assessment of pupils using 
the ImPACTS curriculum is also gathered twice a year. Once at the end of the 



autumn term when pupils attainment is baselined (if they are new to school) 
and once in the summer term where progress over the year is recorded.  

In the autumn term, teachers will have a Pupil Review Meeting. In this 
meeting teachers will discuss where each child is on the steps to their annual 
review targets, and discuss children’s barriers to learning and how they learn 
and then as a result their toolbox will be reviewed and amended as 
necessary with updated approaches that may support them. Children who 
are new to school (i.e. those in the EYFS) will have their annual review in the 
second half of the autumn term.  

In the spring term, teachers will have a progress review of pupils during their 
line management where they will identify those not making progress or 
accessing the tools as they would have expected and set an action plan for 
how to support pupils further. Moderation of pupils work will also take place. 

In the summer term, teachers will have a Pupil Progress Meeting with a 
member of SLT or the extended leadership team. In this meeting teachers will 
evaluate each child’s progress throughout the year in the 4 areas of need 
(Cognition and Learning, Communication, Sensory and Physical, Social 
Emotional Mental Health). The teacher and person leading the meeting will 
make a judgement on the child’s progress and this will be used to analyse 
progress across the school.  

In the summer term, teachers will have a Feeding Forward Meeting with the 
new class teacher where important information about each child is shared. 
This includes medical information, behaviours for learning and where the 
child is on their steps. Teachers complete a one page profile for each child 
before the Feeding Forward Meeting and this is passed on to their new 
teacher to support the transition of pupils from the EYFS into year 1. 

Annual reviews will have targets written using the steps approach and an 
outline of where children are at in their 4 areas of need. These will be 
evaluated at each annual review meeting.  

Children will have an end of year report that will include wow moments and 
key achievements for the child from the year.  

6. Working with parents 
We recognise that children learn and develop well when there is a strong 
partnership between staff and parents and/or carers. To foster this 
relationship we use the following approaches and strategies;  

Home visits and Nursery Visits 

When children start at Palatine, teachers and key staff undertake both 
nursery and home visits to gain information about the child prior to starting. 
This enables the setting to gain a full picture of the child as well as support 
parents to know that their child will be well supported as they start their 
educational journey at Palatine. It allows parents and/or carer’s opportunities 
to be able to pass on to staff the wealth of knowledge that they feel is 
important about their child as they start school.  



Home visits are completed with two staff members with one always being the 
child’s teacher. In some cases, the family liaison officer or other multi 
professionals may attend where it is deemed that this will be helpful to 
support the family and child to start school. At the home visit parents and/or 
carers will receive information about the child’s timetable, what they need to 
bring to school, the name of their child’s key worker, up to date class and 
staff information, their home/ school communication book ready for the first 
day, a calendar for the first term, learning journal information and an 
overview of the EYFS.  

Daily communication 

At the end of each day practitioners use the home school book to 
communicate about what the child has learnt, health and wellbeing 
information and any reminders of upcoming events. Parents and/or Carers 
can use this book to communicate about how their child is getting on at 
home and important handover information such as sleeping, eating, toileting 
etc. This information may also be passed in person at pick up/ drop off 
between staff and parents and/or carers or by phone call if the child travels 
on West Sussex transport.  

Organisational and housekeeping information may also be passed on 
through the school communication systems (i.e. the Bromcom app) and 
more important daily correspondence may take place through a personal 
phone call I.E if a child is injured or unwell at school.  

Meetings, reviews and formal reporting of progress information 

At Palatine we hold two parent’s evenings within the school year where all 
parents and/or carers are invited to attend and share the holistic progress of 
their whole child. At these times, Parents are encouraged to annotate their 
child’s learning journals adding their parent voice either whilst they are 
waiting or by taking home and sending back the journal. Parents are also 
given home observation slips where they are able to share their child’s 
successes with school for incorporation within the child’s learning journal.  

Parents and/or carers will also attend an Annual review chaired by a 
member of senior management team. A formal report will be sent out prior to 
this meeting. Parents and/or carers also receive an end of year report which 
reports on children’s progress and learning journey as well as the 
characteristics of effective learning. They also receive a copy of the 
foundation stage profile.  

Celebrations 

Throughout the year parents and/or carers are invited in to school to share 
snippets of learning alongside their child in celebration days and events. 
These are organised to compliment the learning that takes place each term 
and provide opportunities to see their child in the school setting and join in 
with routines that their child engages in daily.  

 



Key Workers 

Each child is assigned a key person who helps to ensure that their learning 
and care is tailored to meet their needs. The key person helps to build a safe 
and positive relationship with pupils and this helps pupils transition well into our 
early years setting. Our key person relationships also help guide our 
understanding of pupil’s interests, ways of learning and motivations which in 
term supports and contributes to the personalised planning process. They will 
take ownership of maintaining a child’s learning journal. 

7. Safeguarding and welfare procedures 
Pupils physical health and wellbeing is promoted within our early years 
provision and we have a focus on supporting children to develop their 
independence skills including using the toilet, eating a wide range of foods 
and foods which are nutritious and managing their own self-care i.e. through 
getting dressed and undressed, managing their own personal hygiene (which 
includes oral care). These aspects are planned into our curriculum as taught 
aspects and personalised provision for pupils in these areas is implemented 
through their targets. Daily snack and dinner times, physical development 
sessions and twice daily personal hygiene sessions as well as daily and regular 
opportunities for sensory regulation support enables pupils to have a strong 
foundation, exposure and opportunity for developing these physical health 
and wellbeing skills.  

As part of our school community our early year’s provision follows and 
adheres to all safeguarding and welfare procedures that are outlined in our 
school policies for these areas. These are referred to in Appendix 1. List of 
statutory policies and procedures for the EYFS.  

8. Monitoring arrangements 
This policy will be reviewed by the named person leading the early year’s 
foundation stage and approved annually.  

At every review, the policy will be shared with the governing board. 

  



Appendix 1. List of statutory policies and procedures for the EYFS  
 

Statutory policy or procedure for 
the EYFS 

Where can it be found? 

Safeguarding policy and 
procedures  

See child protection and 
safeguarding policy and low level 
concerns policy 

Procedure for responding to illness See first aid and critical incidents 
policy and health and safety policy 
in conjunction with the medical 
policies in place (Asthma policy, 
catheter policy, controlled drugs 
policy, diabetes policy, drugs and 
substance misuse policy, gastrostomy 
policy –enplug info, oxygen policy, 
SOS plans and suction policy, allergy 
and anaphylaxis policy) 

Administering medicines policy See supporting pupils with medical 
conditions policy, controlled drugs 
policy and medicines in school policy 

Emergency evacuation procedure See the emergency evacuation plan, 
in addition to the health and safety 
policy, fire safety policy, emergency 
plan, lockdown policy, bomb threat 
policy  

Procedure for checking the 
identity of visitors 

See visitors policy and child 
protection and safeguarding policy 

Procedures for a parent failing to 
collect a child and for missing 
children 

See non-collection of child policy 
and lost child policy in conjunction 
with child protection and 
safeguarding policy 

Procedure for dealing with 
concerns and complaints 

See complaints procedures policy 
and complaints policy for parents 
and pupils, complaints policy for 
managing serial and unreasonable 
complaints.  
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